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Reading at Bramhope Primary School




;1 O Ol @, Cfs S|c ®]; E

Develop pupils’ Support pupils Teach reading Teach writing Develop pupils’ Target teaching and Use high quality
language capabilities to develop fluent comprehension composition transcription and support by accurately structured
reading capabilities strategies through strat through sentence construction assessing interventions to help
modelling and modelling and skills through pupil needs pupils who
supported practice supported practice extensive practice are struggling with
their Iiteracy

» Schoopls should focus
first on developing cone
dassroom teaching
sirategies thal improve
the iteracy capabilities
af the whods class. With

» Purposeful speaking Fluent reading supports * Teach specific strategies = Witing can ba thought of » Fluent writing supports = e high qualty
and listening acthvities comprehansion because that pupds can COMposition becausa assassment and
support pupils” language pupds' cognitive apply to monitor and : pupils’ cognite diagnoses to tanget and
desaloprment. Purposeiul rasouncas can be overcome barriers (o . resources are fread from adapt taaching o pupils”
activities include: radiractad fram focusing camprebansion. Thasa focusing an handwriting, neads. Rapid provision
an word recognition o irchuder ng; speling, and sentenca of support is impartant,

— mqa%g;a::gk;&nlm comprahending the text. — pradiction fased . construction and can bt it ks criical fo ersune thes in place, tha need
pupils can shara their Develop pupils’ fusncy on laxt contert and ) :wm t;-;—-:ls it i5 the nght support. for addibanal support
thaught procasses; throught context); COMmpOEon. = Intecrats fornatve should decrease.

Extersive practice, Meavertheless, # is likaly

— reading books aloud — guidked oral reading — questioning; = publishing. supportad by effactive ;‘j‘wl' '“’:'I g that a smal numbser
ard discussing iretruction—ieachans — clarib = Fffecte writars use a feedback, is required — af pupils wall rEouing
tham, mchudng madel fuent reading, Y numbsar of strategias o develop fuent J that teaching is additional support.
usa of structured than pupils read the — Surmimanisng; and b support aach irarnscriphion skilks, \ .
questioning: and i i tof the _ . appropriately targeted * There is a strong and

- ] — actraling prior umm'lul' ngll: np' Im::aal_b&._ Eor hanitor pupils and that pupil reads are cormesient body of
— pupils articulating ﬁ'ﬂ"“ oacback; krowiadgs. o rlanning cen handwriting 1o ensune identified., aviderce demenstrating
ir idaas mple, accurate latter formation . ) thie benefit of structurad
i ickoo Veraly e Model and scaffold thesa be improved through . . : * Disgrostic assessment _ . u
bedare wriling. — repeated reading— st s than the strateay of habdls, providing affecte can be usad ta fam inerwantions for pupils
i o i : feedback o pramaba . . whio ara =l li
= Promate high quaiity pupils re-read & pupils to increasingly use sattryg. Describe and afbcicnt ond huent professional judgement h thes ruggiing
: shart and meanirgiul . wi r Bteracy. The
dialogue in the el ey, whean, and : about ther bast nesxt
passags a set nurnber : hanchariting. - Al ks first step should be 1o
dlassroom, between the of it or it they wity pupils should use _ steps; it also makes dag
teacher and the pupils rach o sultnbie el gach strategy, support Cansidar tha typas of teaching mona efficient caa:mnuuﬂalelmlb andl ose
and babwesan pupils, of prompling from the pupis to practisa with spelng ermor pupils by ansuring that effort s difficufties i ard

1o suppart pupis to fiency. taacher. feadback, than graduslly aﬂnmmm? nicl wasied on rahearsing 1o match pupils to

devalop their thinking Priertise understanding e Texts should be carefuly reduce suppaort as pupits approprate stralegies shills or content that a oriate, evidence-

and use of Bngusge. pupds' current iNncreasingly use the for mprosing pupds’ pupd alraachy knonaes wall, ., L .

tee and toachi selected o support oy e speling. Explicity nformed intarventions
* Extend pupis’ ﬂ . b E the teaching of thesa stratagpes indepondan spalings and pm;m" « Arange of diagnostic that target specific areas
vocabulary by explicitly Em an m':"' . stratages. s Giving pupls a reason to pURls with exclensive assassments ang of difficulty.

teaching new wards, Denclit phas write—and somacne 1o apportuniies to practice avalable and staff shoud

providing repeated g”'m'gggm““ﬂ? write for—can support them. Pupils shouid be trainad to use and

ExposLnS 10 New tage 2 but Some meay effactive wiiting and ol raelk intarpret thase effectivaly.

wards, and providing continue i nead suppor provicle opportunities pracios sontance

apporturities for pupils Willy lounciasione reaing by tesaash pupils bow to comicining and ather

capahiities such as - sentence construction
o wese nesw wards, adapt their writing far

dacoding. technigues.

cifferant audencas and
PUMPOSES.



What is reading fluency?

Reading fluency can be defined as reading with accuracy, automaticity and prosody. When pupils read
fluently, their cognitive resources can be redirected from focusing on decoding and onto comprehending
a text. For this reason, fluency is sometimes described as a bridge from word recognition to comprehension.

Automaticity S
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Prosody

Reading accurately means to decode
and read words correctly. It is the
ability to apply knowledge of letter-
sound relationships when reading and
saying written words. Pupils’ level of
accuracy will impact their speed and
ease of reading.

The more cognitive space that is
taken up with trying to decode words,
the less space that is available to
comprehend meaning in a text.
Therefore, readers must be able to
decode words without thinking about
the decoding.

Reading with automaticity is reading
words on sight automatically and

at an appropriate pace. It feels and
sounds effortless for pupils.

Prosody is reading aloud (and silently in
the reader’s head) with appropriate use
of stress, intonation and expression. It
requires both reading accuracy and a
level of comprehension.

Understanding words and ideas
enables pupils to make decisions
about how they might vary their
volume, phrasing, smoothness and
pace to reflect emotion, emphasis or
tone. Reading with prosody sounds
interesting and engaging to others.




Fluency is the bridge between word recognition and
mprehenSion If students are unable to develop that

bridge, they will likely have difficulty in
achieving necessary levels of
comprehension when reading.

F I uen Cy The Megabook of Fluency

Word

» Comprehension
recognition




Developing fluency

reading
aloud:
models
echo choral
reading reading

Fluency
for from smaller

» / \ W

Text Marking

Text signal Marking What to do while reading_
Comma R Pause briefly
Full stop Pause
Raise your tone at the end of
Question mark ? : _
the question
. I Reading with excitement or
Exclamation mark )
* other emotion
. Trail off, as if there is more
Ellipsis
(X X ) to the passage
/ Pause

Underline to highlight
points you want to
emphasise

Change your voice to
emphasis the point

Slow down

Speed up

J )

Change of intonation




Reading - Sequence of teaching_

Model fluent reading
STEP 1 Vocabulary

Unlock background knowledge

Prosody:

STEP 2 Assisted reading (e.g. echo or choral)
Text marking

Repeated reading (paired/individual)
Comprehension (VIPERS)

STEP 3




Creating_a Reading_Culture

At Bramhope Primary School, we are committed to fostering a love of reading
from an early age. Reading is at the heart of our curriculum. We aim for all
our children to become fluent, confident readers who are passionate about

reading.

Environment:

Each classroom has an organised and inviting class library filled with
high-quality texts. Pupils have time to browse, explore and enjoy thei
class libraries each day. Our school library is a celebrated
environment in which pupils have time to browse and enjoy high-
quality texts. Pupils are taught how to select and find books which
they will enjoy and are exposed to new authors and genres.

Reading for pleasure:

Qur aim is to promote and nurture a genuine passion for rEuding

amengst pupils and adults. All pupils have a protected time to read
each day. Reading time includes adult medelling, book talk,
independent pupil reading and sharing steries. The environment
during reading time is carefully considered to ensure a positive
reading experience.

Storytime:

From EYFS te Year &, daily Storytime is pricritised and provided in a
distraction-free environment, where children can become immersed
in the high-quality stories. From Talk through Stories in EYFS/Y1to
class novels in Key Stage 2, a love of reading is nurtured through
adults rEuding aloud.

Book Club:

Teachers influence and suppert pupils reading choices through Book
Club. Each year group has a Bock Club session per week, pupils are
introduced to new books and recommended reads. Teachers get to
know their pupils as readers, in erder to foster and develop their
reading experiences and preferences. Pupils engage in high-quality
book talk and recommend texts to each other.

Boolkflix:

Each year group has a core set of Top Picks” which they are
encouraged to read throughout the year. A store of classic and
essential reads with the aim of intreducing pupils te a wide range of
literature. Copies of each book are available for pupils to loan from
school. These essential reads would be a store of classics, creating
a living library inside a child's mind." Pie Corbett,

Celebrations:

Reading is celebrated throughout all aspects of our curriculum.
Great Book Swap - Pupils, parents and carers donate pre-loved
books they no longer need. Through rehoming their beloved steries,
we spread the joy of reading. All pupils, with their parent/carers, are
invited to select a ‘new-to-them’ book to take home and enjoy.
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The aim of Bookflix is to introduce pupils to a wide range of literature and provide opportunities for all
pupils to read, listen to and talk about literature by a broad and diverse range of authors.

The books have been selected by Pie Corbett, a well-known author and literacy expert in schools. They
include a store of classic and essential reads that help children engage at a deeper level and enter the
world of story. As children progress through school, they will be exposed to new and exciting stories. A
quote from Pie Corbett provides a helpful summary, ‘Imagine a primary school where, over seven or
eight years, children read, enjoy discuss and work with a core of around 80 books. These ‘essential
reads’ would be a store of classics, creating a living library inside a child’s mind.’

How will Bookflix Work?

Each class will have Bookflix books for their year group. As you can imagine there is a high cost element
in purchasing so many books so currently there are only a few copies of each book for each year group.
We are hoping to purchasing further books in the near future. Parents are more than welcome to
purchase the books for use at home or loan from a local library.

Pupils can loan Bookflix books from school to read in school and at home.
Each pupil will have a Bookflix pupil record. When pupils have read and returned their book, this will be
recorded on a central record in school. If you have sourced the book yourselves then please mark the
book as ‘read’ on your child’s Bookflix record.

The aim is for pupils to try and read all of the recommended reads for their year group. Whilst we would
very much hope children would read all of the books for their year group, we have set pupils the
minimum challenge of reading 5 books over the course of the year.

The Lion, The Witch and The Wardrobe -
C.S5. Lewis

The Battle of Bubble and Squeak -
Philippa Pearce

Hansel and Gretel - Anthony Browne




How to help at home:

KS1: Pupils are given two reading books per week in line with their phonics group. Throughout the week, please read the two books as regularly
as possible to promote fluency and comprehension skills. We kindly ask for at least one parent/carer comment in your child’s reading diary per
week, to communicate that the books have been completed and a brief description of their reading. Reading diaries will be collected and
checked on Thursdays and books will be changed if/when the comment indicates it has been read. Also, please can reading books and diaries
be in school bags every day. This is important as we have fantastic reading volunteers, as well as teachers and teaching assistants, who aim to
e take as many opportunities as possible to read one-to-one with pupils. This reading will also be recorded in your child’s reading diary.
Y

When pupils move to Oxford Reading Tree books, pupils will select one book at a time. We appreciate they may need longer to read them.
Please continue to ensure their reading book and diary are in their bag each day and have at least one parent/carer comment in their reading
diary each week. Reading diaries will continue to be checked on a Thursday but books can be changed as and when necessary.

KS2: Pupils will continue to select an Oxford Reading Tree book. Please encourage pupils to read as often as possible to promote fluency and
comprehension skills. While pupils may often read independently at this stage, we ask for parents/carers to continue listening to your child
read aloud on a regular basis. We kindly ask for at least one parent/carer comment in your child’s reading diary per week. The parent/carer

comment should communicate pages read and a brief description of your child’s reading. As well as a minimum of one parent/carer comment

per week, older pupils may wish to record their own comments including pages read and a reflection of what they have read. Reading diaries
will be collected and checked on Fridays for Year 3 and Wednesdays for Year 4 and 5. Pupils will continue to change their book as necessary.
Please keep their reading book and diary in their bag each day to enable school staff to utilise opportunities to read one-to-one with pupils and

Listening to your child read:

Repeat reading - encourage your child to read the same books, paragraph or sentence multiple
times in order to develop their confidence, automaticity and prosody.

Choral reading or echo reading - model fluent reading and encourage your child to join in
(choral) or ‘echo’ your expert fluency.

Prosody - use the punctuation and your comprehension to think about how to read the text.

Consider speed, intonation, tone, rhythm and phrasing.
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Writing at Bramhope Primary School
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Develop pupils’
language capabilities

* Purposeiul speaking
and listening actvilties
support pupils” language
devalopment. Purpossful
actvites include:

— collabarative learming
actvities where
pupils can shara their
thought procasses;

— reading books akowd
and discussing
thearm, nchudng
wsa af structuned
fuashaning; and

— pupils arbculatng
thair idaas varbally
bedora writing.

Promate high quality
dialegue in the
daseroam, betweaen the
teacher and the pupils
and betwean pupils,

1o suppart pupis 1o
densalop hair thirking
and use of language.

Exlend pupils”
wozablany by explicithy
teaching rew wonds,
providing repeated
ExpOsLI 1o New
words, and providing
apgariunites for pupils
o ss new words,

Support pupils
to develop fluent

reading capabilities

Fluent reading supports
comprahansion because
pupds’ eognitive
rEsouncas can be
readfiractad from focusing
an word recognition to
comprahending tha laxt.

Develop pupils’ fluancy
through

— guided oral reading
irstructon—ieachans
madel fluent reading,
then pupils read the
sarma text aoud with
appropriate feedback;
and

— repealed rmadeg—
pupils re-read a
sheart and mearmgiul
pPassa0a 8 sed nurmiber
caf trveas car until hey
reach a suftable evel
cf fusEncy.
Priceise undarstanding
pupds' current
capabditias and taachng
accordingly. Most pupis
baneht from an amphasis
an reading fluency in Keay
Staga 2 but some may
contirue o reed suppart
with feundational reading
capabdities such as
dacoding.

Teach reading
comprehension
strategies through
modelling and
supported practice

 Teach specific strategies
that pupis can

apply ta monitor and
cvercome barmars 16
comprebansion. Thasa
iredLsder
— prediction based
on text content and
context);

— fuesharmg;
— Claribyig

— Surmmarisng; and
— activating prior
knawiadga.

= Model and scafiold thasa
Strategies; then support
pupils b mcreasinghy use
resding comprebansion

promping from tha
teacher.

o Texts should be carsfuly
selected to support

the teaching of thasa
strategies.

Teach writing
composition
strategies through
modelling and

« Writing can bea thought of

— pubiishing.
= Effesciie wribars uss a
nurmber of strategies
to support each
companent of the
wriing procass. For
exarnpha, planning can
be improved thraugh
the strategy of goak-
settiryg. Describe and
rricxchal by, i, and
wihy pupils should wse
sach strategy, support
pupils to practisa with
feadback, than graduslly
reduce support as pupils
increasingly use the
sirateqies indepandenthy:.
s Giving pupls a reason to
write—and somaons o
write for—can support
effective writing and
provice opportunities
b teach pupils how to
adapt their writing for
cifferant audencas and
(UMPOSES.
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Develop pupils’
transcription and
sentence construction
skills through
extensive practice

» Fuent writing supports
composition becauss
pupils” cognitve
ressourceds arg fread fnom
focausng an handwriting,
speling, and senlanca
cansiruction and can
be radracted towands
Exlersie practics,
supportad by affectve
feedback, is required
io develop luent
trarsariplion skilks.
Manitor pupils’
handwriting o ensura
accurate katter forrmation
habils, providing affecte
feadback o prarmiata
efficient arnd fusant
harcheriting.

Considear thea typas of
spelng ermor pupiks

ana making to identiy
appropriate straleges
for mprosang pupls’
speling. Explicitly teach
spelings and provide
pupils with extensive
opporiunities to practice
therm. Pupils should
akso practisa sentence
cambining and othar
sentence construciion

technigues.

6

Target teaching and
support by accurately
assessing

pupil needs

* LUsa high quakty
assassment and
diagnoss bo anget and
adapd teaching o pupils’
neads. Rapid provision
of support is impartant,

bat it b= critieal o eresura

it is tha ight support.

= [ntegrata formatve
assassment mio
classnaom teaching
slrategies fo halp
ensura that teaching s
appropriatety targeted
ard that pupil esds are
idantifiec.

* Disgrostic assessment
can be usad ta nform
professional judgement
abeut the bast next
steps; it also makes
besachirg mees efficiant
by ansuring that effort s
not wasted on rahearsing
shdlls or content that a

pupd alraacty knews well,

* Arange of diagnostic
HSSa5SImMents ang
avaiable and staff shouid

be trainad to use and

intarpret thess effectivaly.

=
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Use high quality
structured
interventions to help
pupils who

are struggling with
their Iiteracy

» Schools should focus
first an developing cong
dassroom teaching
sirategies thal improve
the iteracy capabilities
af the whole class. With
thies in place, tha naed
for addibornal support
should dacreasa,
Mevertheless, 1 s likaby
thiat & smal numbar
af pupils wall rEouing
additional support.

= Theare i a strang and
corssient body of
avidence demonsiratng
the benefit of structurad
intervantions for pupils
whio ara struggling
with their Bteracy. The
first slep should be 1o
accurately dagnose
capatiities and
difficulties in onder
oy rmatch pupils o
appropriata, evidence-
infermed intarwantions
that tanget spacific arsas
af diffculty.




BRAMHOPE PRIMARY SCHOOL

Bramhope Primary School Writing Curriculum

Mational
Curriculum

Road Maps

Provision
Maps

Long Term
Plan

Medium Term
Plan

* The key document in which the school's curriculum is based upon.

*Shows how thie school imterprets the national curriculum, providing a curriculum intent.
= Contains clear end points for each year group for reading and writing (Speaking and
Listening- use the dialogic talk sequencing document), taken from the National Curriculum
with some adaptations where appropriate.

* Provision maps for reading, writing and grammar, identify how the school's intent [i.e.
Road Maps) are implemented across the school and within each year group. In short,
they show what reading, writing and grammar looks like at Bramhope.

= |dentifies the wnits to be taught across the year for each year group, providing a clear
seguence of leaming.

*|dentifies the types of texts to be used within the reading and writing sequence of
learning.

*Provides a sequence of learning for a specfic unit of work within a year group, providing
more detail on the essential knowledge/vocabulary to be taught.
= Contains the end points for the wnit, taken from the Road Maps and Long Term Plan.

&t Bramhope Primary School we have based our curriculum an the following four purpaoses of writing:

Bramhope Primary School Writing Curriculum

Entertain: To entertain the reader often by evoking an emotional response. Towrite to capture and hold the attention of the reader making them fesl happy, sad etc.

Inform: To explain, instruct and to give information to the reader.

Persuade: To argue a particular point of view to convince and persuade the reader.

Discuss: To present arguments and information from different viewpoints to help the reader draw conclusions based on the evidence.

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
EYFS
Year Entertain Entertain Entertain Entertain Entertain Entertain
1 Inform Inform Inform Inform Inform
Year Entertain Entertain Inform Entertain Inform Inform
2 Narrative (retell) Narrative with familiar Instructions Marrative with familiar Letter Recount
Character description structure Nen-chronological report structure Entertain Entertain
Setting description Poetry
Year Entertain Inform Poetry Entertain Inform Entertain Inform
3
Year Entertain Entertain Inform Inform Entertain Persuade
4 Character description Narrative using a familiar Mon chronological Diary Marrative with familiar Brochure
Setting description structure report Letter writing structure Leaflet
Poetry
Year Entertain Entertain Discussion Persuade Inform
5 Setting/characters Character Debate/balanced Brochure
description development/Narrative argument Leaflet
Year Entertain Entertain Inform Inform Entertain
6 Setting/characters Historical letter writing Information text Poetry
description (recount) Formal letter Character description




Genre Coverage

Writing story openings and endings
Varying the formats (flash backs etc)
Poetry

Writing Unit Outcome Writing within unit
Entertain Inform
Early Years | Providing a range of opportunities to Providing a range of opportunities read
inspire creative writing including non-fiction texts to inspire informative
reading fiction books and orally writing including encouraging children
composing stories leading to children to write: messages, labels and cards.
starting to write words in sentences.
Role play and poetry.
Year 1 Labels and captions Labels and captions
Year 2
Recount
Innovation of characters or setting
Year 3
Investigating different story plots
Year 4 Character description
description
Brochure
Instructions Guide
Investigating different story plots Biography Speech
Year 5 Biographies Letter Comparative letter
Reports eafe
- Instructions - Review
Marrative using a familiar structure Explanation Guide
Develop characters and settings Diary entries Speech
Investigating different story plots
Writing story openings and endings
Varying the formats (flash backs etc)
Year 6 Diary entries Letter -
Letters Review
Reports Debate
Marrative using a familiar structure Instructions Guide
Develop characters and settings Explanation Speech
Investigating different story plots Biography




Year 1 text

Belonging — Jeannie Baker
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Poetry — People

Journey
Aaron Becker

JOURNEY

Need People

Brrsamin Ternanian s
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The Great
Explorer, Chris
Judge

Leaf
Sandra
Dieckmann

Poetry — Grace
Nichols — The

Cat Rap

https:/Iclpe.org.
uk/videos/video/

grace-nichols-
cat-rap
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Little Red Riding Hood




Year 2 text

Gorilla
Anthony Browne

Grandad’s Island
Benji Davies

James Carter
Poetry

Bog Baby
Jeanne Willis

James Carter
Poetry

The Polar Express
Chris Van Allsburg

THE:POLARSEXPRESS

-

The Disgusting
Sandwich
areth Edwards
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The Most

Important Animal
of All

Hannah Bailey

k

Storm Whale
Benji Davies
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Greta and the
Giants

Zoe Tucker

Dear Earth
Isabel Otter

Lights on Cotton
Rock
David Litchfield
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The Feelings Hotel
Liclia Brankovic

The Proudest Blue
Ibtihaj Muhammad
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Writing - Sequence of Teaching

-y
BR E
Writing.outcome 2\ 3\ § /<
mwm outcoma for the unit_ Hagy oo
1 Reason: Why are they writing?
Audience: Who are they writing for?

Features What are the features that need to be taught/included?
Tona: How do we want our writing to sound?
Refer the Writing L TP and Unit Planners

High-quality text

Identify high-quality text to support and inspire your writing outcome (may or may not be same

2 genre),

Read as a reader - Can | explore and understand the text? Use VIPERs to support planning with a
focus on ‘staying in the story’.
Refer to Reading Road Maps

Read as a writer- explicit teaching of the writing genre, features and SPAG.
3 Discuss and unpick model texts. Collect and extend vocabulary. Explicit teaching and practice of
identified features and SPAG objectives.

Refer to Writing Road Maps




Writing_to entertain

Head as a reader -
To explore and
understand the text

Writer's toolkit

Capture and create

- plan, draft, edit
and publish

LC. Can | explore and understand a
text?

LC. Can | identify, generate and effectively use noun phrases? ‘

LC. Can | Identify, select, generate and effectively use prepositions for where eg. above,
below, beneath, within, ocutside, beyond.

LC. Can | use fronted adverbials? (suddenly, silently, soon, next, eventually).

‘LE. Can | create and develop a setting? ‘

‘LE. Can | plan my narrative?

‘LE. Can | draft my narrative?

‘LE. Can | edit and revise my narrative?

‘LE. Can | publsh my narrative?




Transcription Skills

Fluency in transcription is key not only for accurate spelling and clear handwriting, but also for the fact
that it lessens the cognitive load of writing. Without fluency, children must focus on the mechanics of
writing, rather than being able to consider the craft of writing.

Handwriting Spelling

Year 2 Common Exception Words

uuuuuuu

climbs

N

Q\ ()
/v
Nelson

Handwriting

bahind

The quick brown Jox jwmps over the lazy dog . E

No Nonsense o

ggggg

Spelling

beautiful

Summer 1

iiiiiii
clothes

EYFS & Y1 - RWI Phonics = | 2

EYFS & KS1 - Daily handwriting lessons

Y3 & Y4 - Handwriting sessions (1/2) each week Y2 - Daily No Nonsense Spelling lessons

and additional practice/support where needed.
KS2 - Spelling patterns based on No Nonsense

Y5 & Y6 - Specific teaching where needed. Spellings




How to help at home Top Tips

The best things you can do when helping a child
write:

¢ Devote time to it. Make it a quality experience. Show

° B your own interest and pleasure.
LOtS Of m ea n I n gfu l. O p p O rtu n Itl eS ¢ See yourself a fellow writer—take part in writing
alongside and offer sensitive support when asked. You're
T 141 1 not there to police and correct but to engage in writing
to W r I te) S u C h as W r I t I n g a J O u r n al' yourself, too. Share your own ideas, ask your own writing
guestions, and, importantly, talk as you craft texts
together. You don’t need to be a ‘good’ writer but you
do need to write.
¢ Allow children to choose what they would like to write.
¢ Remember that children can continue with some old
Speaking and reading leads to writing
¢ See talking and drawing as planning and encourage

— d eV e I.O p V O C a b u la ry taking things from the reading, video games, play, film,

or the television programmes that they like.

e Encourage using ‘temporary’ spellings whilst drafting, as
this is a strategy used by real-life writers. Writing happily
and socially is the key to success here.

f Regular practise of year group spellings
(within sentences)

The Writing For Pleasure Centre

- 5o Here are just some of things you can write together:
P ro m Ote C u rS I Ve W r I tl n g to d eve l.O p Riddles, rhymes, songs, jokes, poems, signs, labels, lists,

charts, booklets, games, recipes, instructions, how to

fl. U e N t t ra N S C I’I pt| O N S kl “.S guides, everything | know about... letters, anecdotes,

vignettes, true stories, invented stories, comics, fairy-
tales, myths, experiments, letters, scripts and plays.




Curriculum Overviews

i‘fear group: 2 Term: Autumn 1
Subject Strand Unit of work title / Overview
Reading To develop fluency and expression. To explore and understand a text.
Writi Writing to entertain: Narrative retell, character description and setting description.
ring Key texts: Gorilla by Anthony Browne, Grandad's Island by Benji Davies and Inside the Villains by Clotilde Perrin.
English Phonics/Spelling Read Write Inc. Recapping all set 2 and 3 sounds. Year 1 and Year 2 Common Exception Words. Homophones e.g. sea and see
Select, generate and effectively use nouns. Select, generate and effectively use verbs. Identify, generate and effectively use noun phrases (for
Grammar - . IR I
description). To say, write and punctuate compound sentences using joining words and, but so and or (co-ordination).
Punctuation secure the use of full stops, capital letters, exclamation marks and question marks.
Mental calculations Number bonds to 10 and 20. Counting in 25, 55 and 10s.
Wiritten calculations Representing numbers and objects to 100. Partitioning numbers into tens and ones. Addition and subtraction.
Maths Place value: Recognise tens and ones, partition numbers to 100 using place value charts and part-whole models. Write numbers to 100 in expanded
Units of work form. Label 10s and 1 on a number line to 100 and estimate numbers on a number line.
Addition and Subtraction: Bonds to 100 (tens). Adding three 1-digit numbers, add and subtract across a 10, add two 2-digit numbers (across a 10) and
subtract two 2-digit number (across a 10). Mixed addition and subtraction.
Working scientificaily Identifying, classifying and grouping.
Science Unit ‘ Through exploring a range of materials, we will be identifying and comparing the suitability of everyday materials for particular uses. We will find out
nits of wor. how the shapes of solid objects made from some materials can be changed by squashing, bending, twisting and stretching.

Units of work

Anita y Qsito, A story about Anita going for a picnic with her teddy bear. Children will learn the vocabulary that goes with the story.

Units of work

Where we are in the world: We will be using maps, atlases and the internet to identify, label and explore key features of the seven continents and five
oceans. We will identify the equator, northern hemisphere and the southern hemisphere on world maps and the globe. We will learn about Europe in
detail including learning about the countries, landmarks and surrounding oceans.

Artist Piet Mondrian and Kandinsky.
Units of work Painting - Genre: Abstract: mixing, colour and lines. Outcome: Kandinsky-style painting
Musician John Williams and Hans Zimmer.

Units of work

Pulse, rhwthm and pitch with the social question of: How does music bring us together?

Units of work

Welcoming New Life. How can we welcome new life and how do different religions do it?

Computing

P5HE

Units of work

Developing our understanding of technology and how it can help us in everyday life. We will develop our understanding of what information
technology (IT) is and will begin to identify examples. We will discuss where we have seen IT in school and beyond, in settings such as shops, hospitals,
and libraries. We will then investigate how IT improves our world, and the importance of using IT responsibly.

Units of worl

Multi skills games that focus primarily on communication and teamwaork. Through the unit we will explore different ways of evading opponents,
develop control of a ball, develop accuracy and control when striking a ball with the foot and how to change speed and direction easily/quickly.

Units of work

We will be learning about how people make friends and what makes a good friendship. Exploring how to recognise when they or someone else feels
lonely and what to do in these situations. We will be learning simple strategies to resolve arguments between friends positively and how to ask for
help when necessary. Encouraging throughout how we talk about and share our opinions on things that are important. We will be exploring this
through picture books such as Meesha Makes Friends by Tom Percival.




ANY aussnons




